
• “After nourishment, shelter and companionship, stories are the 
thing we need most in the world.” – Phillip Pullman

• “I can shake off everything as I write; my sorrows disappear, 
my courage is reborn.” – Anne Frank



WRITING IN OUR SCHOOLS
Redrafted by Lynsey Blackmore, 2025 (original notes by Ian Jackson)



OUR APPROACH

Powerful, engaging 
texts as models

Increase motivation 
by making the 

process exciting

Daily practice for 
resilience

Breaking down 
barriers for 

accessible learning

Reflective writers to 
make stronger 

choices

Knowledge and skills 
are introduced 

progressively and 
deepened through 

consolidation.



A CLEAR 
CURRICULUM

Use your school English 
handbook (what to teach with examples)

Use the EPA Writing Assessment 
Framework to support planning 

Refer to the EPA Progression of 
Writing Skills by Text Type.

Make the writing purposeful



Mastery Writing Approach (composition, vocabulary, grammar, punctuation and transcription)

● The core writing skills (composition, vocabulary, grammar, punctuation, transcription) are absolutely central.
● Progression in these areas ensures pupils develop accuracy, fluency and control.
● Mastery means children can apply these skills consistently and confidently, not just practise them in isolation.



ENGLISH TEACHING MODEL

Hook                    Model Text                     Analyse Language and Structure 

Planning                        Short Burst Writing                       SPAG

        First Draft Writing                    Edit                          Publish/Extended 
  Writing

+ ‘sentence creativity’Not essential but can create good 
starting points!

With another possible edit at 
the end.



HOOK

Engage the children 
in their writing. If they 
are interested, they 
will produce higher 
quality writing.
Create a scene to investigate

Message for the class

Act out a scene

Treasure hunt for clues

Fairy doors around the school

Dress up day

Link to another curriculum area 



MODEL TEXTS
When creating a model text, ensure it clearly demonstrates the progressive core learning outcomes being taught 
while also weaving in greater depth features to illustrate how these skills can be extended towards mastery. 
Remember, we are aiming for 80% of our pupils to achieve Age-Related Expectations (ARE) and 40% to be working at 
Greater Depth

SHARE AN ASPIRATIONAL EXAMPLE OF WHAT 
YOU WANT THE CHILDREN TO PRODUCE. 
INCLUDE ALL THE CORE SKILLS AND TEXT 

FEATURES YOU WANT THE CHILDREN TO LEARN . 

MAKE IT MEMORABLE AND SHORT FOR EASY 
RECALL. THIS WILL HELP THE CHILDREN WHEN 

THEY WRITE THEIR OWN VERSION.



Lyra hardly ever climbed out of her bedroom window these days; she had discovered a better way to 
reach the roof of Jordan College. The Porter, a kind old man, gave her a special key that opened the 
door to the Lodge Tower’s roof. He couldn't climb up there himself because he was too old, so Lyra 
helped by inspecting the roof stonework and lead. As a reward, she could go up to the roof whenever 
she pleased.

Excited, determined, delighted, Lyra hurried to the rooftop whenever she had the chance.

When Lyra lay down on the roof, she felt invisible to everyone but the sky. A low wall surrounded the 
square roof and her loyal companion Pantalaimon, who could transform into different animals, often 
perched on the corner to watch the storks on St. Michael's Tower across the street.

Relaxed, comforted, soothed, Lyra listened to the gentle hum of the city drifting up from below.

One afternoon, while Pantalaimon lounged lazily on the wall grooming his red-gold fur, Lyra stood up 
and gazed out. She could see a row of tall trees rising above the buildings. She was eagerly awaiting 
the arrival of the starlings. Last year, an extraordinary number of starlings had gathered in the Botanic 
Garden and every evening they had put on a mesmerizing show in the sky, swirling and dancing 
together.

“There must be millions of them,” Pantalaimon remarked.

“Maybe even more. It’s impossible to count them… Look, there they are!” Lyra exclaimed.

The starlings didn’t look like separate birds; they formed a massive flock that moved as one. 
Fascinated, awed, inspired, Lyra watched their shapes unfold across the sky. It was like watching a 
single piece of cloth, gracefully twisting and turning through the air. This sight made Lyra think of a 
secret message waiting to be decoded.

Key

Dialogue/punctuation for speech

Subordinate Clause

Simile

Challenge - find 3-ed sentences 
and consider the effect of using 
these.

Year 5 model text



PROGRESSION OF WRITING SKILLS BY TEXT TYPE 

● Writing is also about purpose and audience. Different genres—such as narrative, report, letter, explanation, and persuasion—demand 
distinct structures and features.

● It is important to check whether pupils can apply their skills effectively in authentic writing tasks.
● Referring to progression by text type ensures pupils experience a broad writing curriculum, learning how to adapt style and structure for 

different contexts.

The EPA Progression of Writing Skills on EPALearn is a valuable resource. 



ANALYSE THE 
MODEL TEXT

Share it to produce a success 
criteria for the children. They should 

know why they are learning these 
complicated terms!

Identify the SPaG features of the 
model text.



IDENTIFY 
FEATURES OF A 

TEXT TYPE

Understanding different text types is 
essential to be able to teach the 
range effectively. 

Consider the purpose for the 
writing. Why do children need to 
learn to write this?

What do they need to include? 
How could challenge be added?



SPAG FOR TEXT TYPE WITHIN THE MASTERY JOURNEY

Without transcriptional accuracy, writing lacks fluency. Without 
grammar and punctuation, meaning and effect are lost. 
Without vocabulary, writing lacks precision and voice.

Knowledge and skills are introduced progressively and deepened 
through consolidation.

SPaG is not bolt-on knowledge but underpins all strands of 
writing.



SENTENCE CREATIVITY - Greater depth features are 
built in to our modelled texts, giving aspiration and 
challenge. Our EPA Variety in Sentence Structures on EPALearn are a valuable resource for this. 



SHORT BURST WRITING
Not essential but can create good starting points if children are new to a text type or genre feature!

Build up independence 
and stamina in writing

Identify gaps or 
consolidate a writing skill

Can be used as evidence 
for assessment

Link it to the text type you 
are working on so that it 
can provide a starting 
point for extended writing



PLANNING 

• Create a character profile
• Story mapping
• Boxed up plan
• Flow diagram
• Act it out
• Co-create a sentence strip

Plan using a variety of tools:



DRAFT WRITING • Reflect on the writing journey
• Use co-created success criteria
• Give time to write at length
• Provide scaffolds where necessary 

and appropriate to support pupils’ 
independence.

A first draft is children’s first proper attempt at putting their 
ideas into sentences or paragraphs.

“Independent” doesn’t mean without help — it means writing 
without the teacher scribing for them but with supportive 
scaffolds in place. The writing is their own.

The focus is on ideas and flow. The transcriptional skills are 
necessary but can also be revisited during editing.



EDITING

Time: Give pupils time to edit their writing to improve 
it, with scaffolds and support for this.

Self-editing: Look back through English books and 
incorporate good ideas. Check spellings with a 
dictionary. Use a thesaurus to find ambitious 
synonyms.

Peer-assessment: Mixed ability pairing is often 
successful. Focus can be given to transcription skills.

Clear: Use a different writing instrument to make edits 
clearly visible.



UNIT OF WORK - allowing 12 lessons

Monday Tuesday Wednesday Thursday Friday

Week 1 Hook + model 
text

Analyse 
language/structure

Explore story 
with drama

SPaG SPaG

Week 2 Sentence 
Creativity

Planning First Draft Edit and 
improve

Extended 
writing

Week 3 Final editing, 
Improving 
discussion

Checkpoint write for 
a previous studied 
genre.

Begin next hook 
and model text 



UNIT OF WORK - allowing 15 lessons

Monday Tuesday Wednesday Thursday Friday

Week 1 Hook + model 
text

Analyse 
language/structure

Explore with 
drama

SPaG SPaG

Week 2 SPaG SPaG Sentence 
Creativity

Short burst 
writing

Planning

Week 3 First Draft Edit and improve Extended 
writing

Editing and 
Improving 
discussions

Checkpoint 
write for a 
previous 
studied genre.



Checkpoint 
Writing

Guidance for Independent Writing Tasks

During each short term, children will complete at least one—and ideally 
two—independent writing tasks in a genre they have previously been taught, but 
not immediately before the task. This task should:

● Be completed within one lesson (appropriately 30 minutes for KS1 and 45 
minutes for KS2).

● Be completed with as much independence as is realistic for the 
child—scaffolds from prior lessons (e.g., word mats, vocabulary, displays) 
may remain visible, but teachers should not guide or model during the writing 
unless support is needed (e.g. SEND).

● Reflect each child’s current writing ability without adult intervention, unless 
support is needed for engagement (e.g. SEND), which should be taken into 
account when making judgements.

● Include time to edit using a different coloured writing tool for composition, 
vocabulary, grammar and punctuation (VGP), and transcription. This can be 
carried out with a partner, allowing pupils to improve both their own and 
others’ writing by giving and receiving feedback.



Purposeful 
Checkpoint Writing

‘The purpose of 
assessment is to 
improve, not to 

prove’

Purpose of a Checkpoint Write.

It provides a clear snapshot of what children can achieve 
independently at this stage of their writing journey.

It must be used to highlight misconceptions, identify exemplars and 
inform the upcoming planning: notice, respond and adapt!

Checkpoint Writes help teachers track progress across the year 
toward writing independence and refinement by Assessment 
Point 3 (AP3). 



Purpose: To capture what 
pupils can currently do 
independently, without 
over-scaffolding.

Outcome: One short piece 
can evidence a range of 
skills. It doesn’t need to be 
perfect—it’s a checkpoint 
snapshot of what pupils 
can do independently in 
approximately 30 
minutes.



At AP1, AP2, and AP3, 
teachers use these 
Checkpoint Writes, 
alongside pupils’ extended 
writing, to assess against 
the Writing Framework 
Progression Statements 
using our EPA QLA 
documents.

By tracking these 
assessments, teachers 
can identify next steps 
and plan future 
teaching effectively.



Checkpoint 
Writing

Key Reminders for Teachers

● This is not a test – it is an assessment checkpoint to see 
what children can do independently.

● Protect writing time – allow children to write at length without 
interruptions or over-direction.

● Inspire writing – provide purposeful, engaging tasks that 
motivate children to write with enthusiasm.

● Keep it authentic – resist the urge to correct, prompt or 
intervene during the task.

● Celebrate and use the outcome – value progress shown and 
use the writing to inform future planning.



QUESTIONS?

English Leads and our 
EPA English Strategic 
Lead are available to 
support with planning 

and delivery of 
writing. 

Engage children fully 
in the writing process 
and bring creativity 

into your teaching — 
make writing exciting, 
purposeful and fun!

Use all available 
resources, including 
your school English 

Handbook, the 
EPALearn platform, 

colleagues and AI, to 
support your planning 

and teaching.


